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Introduction 


The  Curriculum  Resource  Units 


The  Basic  English  OAIP  consists  of  a  Handbook,  Assessment  Strategies  and  Ma¬ 
terials,  and  a  set  of  curriculum  resource  units.  The  Handbook  outlines  the  philosophy 
and  methodology  of  the  pool.  Assessment  Strategies  and  Materials  provides  materials 
for  classroom  use.  The  curriculum  resource  units  include  two  high-interest  themes  for 
each  grade  from  9  to  12  and  three  resource  guides  to  help  teachers  integrate  computers,  me¬ 
dia,  and  drama  into  their  programs.  They  provide  models  of  how  assessment  and  evaluation 
can  be  integrated  with  daily  teaching. 


The  approach  to  assessment  and  evaluation  recommended  by  this  pool  is  outlined  in  a  four- 
stage  model,  presented  in  a  diagram  and  a  chart  on  pages  13  and  14  of  the  Handbook. 
These  four  stages  are: 


Stage  One: 
Stage  Two: 
Stage  Three: 
Stage  Four: 


Assessing  Learning  Background 
Ongoing  Assessment  and  Evaluation 
Summative  Evaluation 
Reporting 


The  Basic  English  OAIP  is  also  based  on  the  curriculum  and  evaluation  areas  referred  to 
on  page  12  of  English:  Curriculum  Guideline,  1987: 


Writing  (as  process) 

Small  group  (or  interactive)  learning 
Oral  language  (Listening  and  Speaking) 

Work  and  study  habits  (and  independent  learning) 

Summative  tests  or  examinations  (and  projects) 

The  curriculum  resource  units  are  organized  according  to  the  four-stage  model  and 
provide  opportunities  for  assessment  in  the  above  curriculum  areas.  Each  unit  includes 
interesting  activities,  instructions,  resources,  and  guides  to  assessment.  Many  of  the  units 
involve  drama  and  role-play  activities.  The  curriculum  resource  units  are  presented  as 
a  resource.  Some  teachers  may  wish  to  use  the  activities  exactly  as  described,  and  in  the 
order  presented.  Others  may  prefer  to  select  only  those  activities  that  correspond  with  their 
own  teaching  style  and  the  needs  and  interests  of  their  classes.  You  may  select  or  reject 
activities,  add  to  or  delete  from  them,  edit,  revise,  and  extend  them.  Do  whatever  you  need 
to  do  to  make  these  units  relevant,  interesting,  and  engaging  for  your  own  classes. 

The  time  recommended  for  the  theme  units  is  twenty  to  thirty  hours,  or  four  to  six  weeks. 
The  time  recjuired  for  the  three  resource  guides  will  depend  upon  how  they  are  being  used 
with  your  program. 

A  complete  listing  of  the  curriculum  resource  units  is  provided  on  the  next  page,  with  a 
brief  description  of  each. 
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Description  of  Curriculum  Resource  Units 


Grade  9 


Grade  10 


Grade  11 


Grade  12 


Any  Grade 
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HORROR 

This  unit  encourages  students  to  extend  their  awareness  of  what  horror 
is  all  about,  and  to  consider  why  people  are  so  drawn  to  horror. 

CHALLENGES 

This  unit  encourages  students  to  consider  how  people  set  challenges  for 
themselves  and  overcome  obstacles  in  their  lives. 

CRIME  AND  CONSEQUENCES 

This  unit  focusses  students’  attention  on  choices,  consequences,  and  the 
law. 

WHEELS 

This  unit  deals  with  issues  related  to  automobiles,  including  safety, 
consumerism,  and  responsibility. 

CHILDREN’S  LITERATURE 

This  unit  encourages  students  to  consider  their  own  experience  as  read¬ 
ers,  and  engages  students  in  storytelling  and  story  writing. 

OUR  MYSTERIOUS  WORLD 

This  unit  is  a  collection  of  activities  to  generate  student  reading  and 
writing  about  both  fictional  and  real  mysteries. 

RELATIONSHIPS 

This  unit  deals  with  relationships  between  people  as  portrayed  through 
what  we  read,  what  we  view,  and  what  we  hear. 

OLD  AGE 

This  unit  examines  some  of  our  misconceptions  about  old  age,  and  en¬ 
courages  students  to  broaden  their  understanding  of  the  aging  process. 

VIDEO  PRODUCTION/WORK  EXPERIENCE 

This  unit  provides  ideas  for  how  to  use  a  video  camera  in  the  classroom. 

CLOZE  ENCOUNTERS  UNLIMITED 

This  unit  integrates  reading,  writing,  and  language  study  by  providing 
computer  activities  to  be  done  collaboratively. 

USING  DRAMA  IN  THE  ENGLISH  CLASSROOM 

This  guide  provides  teachers  with  ideas  for  incorporating  drama  into 
the  English  classroom. 


The  Horror  Unit 


Focus  of  the  Unit 

The  focus  of  this  unit  is  to  involve  students  in  broadening  their  understanding  of  horror. 
The  unit  provides  opportunities  for  students  to  explore  what  they  already  know  about  horror 
and  to  become  more  aware  of  what  horror  means.  They  should  consider  deeply  what  they 
believe  to  be  truly  horrible  and  why  many  people  are  attracted  to  the  dark  and  horrible  side 
of  life. 


Purposes  of  the  Unit 

This  unit  provides  opportunities  for  students  to: 

1.  respond  to  many  of  the  ideas  found  in  literature,  media,  and  research, 

2.  participate  in  discussions,  writing,  and  presentations  growing  out  of  literature,  media, 
and  research, 

3.  work  alone,  with  partners,  in  small  groups,  and  in  larger  groups  for  various  purposes, 

4.  develop  research  skills, 

5.  become  aware  of  their  own  and  others’  attitudes  toward  horror, 

6.  consider  why  people  are  so  attracted  to  horror, 

7.  enjoy  reading,  hearing,  and  talking  about  short  stories,  poetry,  articles,  films,  and  novel 
excerpts  that  centre  on  superstitions,  ghosts,  vampires,  and  haunted  houses, 

8.  review  the  elements  of  a  short  horror  story,  particularly  mood,  setting,  characters, 
conflict,  and  plot  development, 

9.  generate  student  talk  and  writing  on  high-interest  topics,  and 

10.  engage  in  a  variety  of  interesting  activities  through  which  they  will  be  assessed  and 
evaluated. 

Opportunities  for  Assessment 

The  activities  in  this  unit  will  provide  many  opportunities  for  teacher,  peer,  and  self  assess¬ 
ment  of  the  learning  taking  place.  At  the  end  of  each  activity  in  Stage  One  and  Stage  Two, 
you  will  find  a  guide  to  assessment.  In  the  guide,  areas  of  assessment  are  suggested.  Within 
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each  area  you  will  find  specific  criteria  and  indicators  to  guide  your  assessment.  At  the  end 
of  each  summative  activity  in  Stage  Three,  you  will  find  a  summative  guide  to  evaluation 
on  which  to  record  the  criteria  to  be  evaluated,  as  well  as  the  marks  and  comments. 

Use  of  Media 

Use  a  variety  of  media  for  teaching  and  learning.  Before  beginning  this  unit,  gather  some 
media  resources.  Make  your  teacher-librarian  aware  of  your  goals  in  the  Horror  unit.  Give 
him  or  her  time  to  gather  and  order  resources. 

Appoint  two  students  to  read  through  the  catalogue  of  films  available  within  your  own 
board’s  film  and  videotape  library.  Let  the  students  select  two  or  three  films  that  will  help 
to  support  the  learning  within  the  unit. 

Appoint  several  students  to  take  responsibility,  throughout  the  unit,  for  skimming  local 
newspapers  and  current  magazines  for  articles  and  pictures  related  to  the  theme  of  horror. 

Appoint  other  students  to  be  “on  the  lookout,”  throughout  the  unit,  for  horrible  situations 
in  television  programs,  newscasts,  and  documentaries.  Appoint  other  students  to  research  a 
video  guide  or  guide  to  the  movies  to  select,  recommend,  and  perhaps  report  on  feature  films 
that  focus  on  horror.  Many  resources  can  be  gathered  in  a  vertical  file  and  used  time  and 
time  again. 


Oral  Reading  with  Students 

In  order  to  supplement  the  activities  of  the  unit,  spend  some  time  reading  aloud  with  the 
students.  Select  a  novel  and  devote  a  portion  of  each  period  to  reading  a  chapter  aloud,  or 
select  a  number  of  short  stories  that  would  be  effective  when  read  aloud.  Students  who  are 
good  readers  may  volunteer  to  participate.  Another  strategy  is  to  prepare  taped  readings  of 
literature. 


Possible  Extensions  Enriching  This  Unit 

Listed  below  are  some  possible  activities  for  enriching  the  unit.  Encourage  students  to  extend 
their  learning  beyond  the  classroom,  and  to  invite  guests  in. 

1.  Set  up  a  Hallowe’en  Haunted  House.  Invite  local  elementary  students  in. 

2.  Design  a  horror  banquet:  prepare  a  menu,  program,  placemats,  and  guest  list. 

3.  Create  a  final  ending  to  a  serial  horror  film. 

4.  Survey  local  video  shops  for  the  most  popular  horror  movies. 
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5.  Write  a  critique  on  a  horror  movie,  using  a  newspaper  review  as  a  model. 

6.  Collect  local  ghost  stories  from  family  and  friends.  Share  these  stories  with  classmates. 

7.  Plan  a  “Horror  Haven”  week  for  the  entire  school.  Some  possible  activities  are: 

(a)  home-room  monster  creation  contest, 

(b)  school-wide  writing  contest  to  be  judged  by  your  class, 

(c)  noon-hour  costume  dance,  and 

(d)  monster  art  contest  to  be  judged  by  your  class. 

8.  Survey  students  and  staff  about  situations  in  real  life  that  they  would  find  truly  horrible 
to  endure. 

Journal  Topics 

Gather  a  selection  of  photographs  or  clippings  depicting  people  in  situations  that  you  consider 
to  be  horrible.  Use  these  pictures  as  springboards  for  personal  writing. 

Journal  writing  is  effective  when  students  brainstorm  topics  related  to  the  theme.  Listed 
below  you  will  find  some  suggested  topics: 

1.  I  love  Hallowe’en  because. . . 

2.  People  seem  to  enjoy  being  scared. 

3.  I  am  willing  to  pay  money  to  be  frightened. 

4.  Horror  is  great  because. . . 

5.  When  I  watch  a  horror  movie,  I. . . 

6.  When  I  read  a  horror  story,  I. . . 

7.  My  favourite  horror  character  is. . . 

8.  An  interesting  superstition  is. . . 

9.  I  don’t  believe  in  superstitions. 

10.  A  Hallowe’en  memory 

11.  My  most  frightening  moment  was. . . 

12.  It  was  a  dark  and  stormy  night. 
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13.  As  I  walked  out  of  the  dentist’s  office,  I  could  still  feel  the  effects  of  the  gas.  I  began 
laughing  hysterically  and  couldn’t  stop. 

14.  Mysterious  cloud  surrounded  me  for  a  moment  and  then  passed.  I  suddenly  realized  I 
was  growing/shrinking. 

15.  I  drank  the  water  quickly  and  noticed  that  it  tasted  strange.  Suddenly,  I  felt  light¬ 
headed.  I  looked  down  and  saw  nothing.  I  was  invisible! 

16.  My  mother  warned  me  it  would  happen.  I  was  turning  into  a  TV! 

17.  A  chill  ran  up  my  spine.  “What’s  that  you  say?”  said  an  eerie  voice  behind  me.  “You 
don’t  believe  in  ghosts?” 

18.  I  awoke  to  the  chilling  realization  that  I  was  not  in  the  house  alone.  A  horrible  fear 
paralyzed  me. 

19.  I  ran  quickly  through  the  graveyard.  Suddenly,  I  heard  a  twig  snap  behind  me.  I  knew 
I  was  being  followed. 

20.  Suddenly,  there  before  me  was  the  school’s  ghost. 

21.  The  most  horrible  experience  I  can  imagine  is. . . 

22.  It  would  be  a  horrible  experience  to  wake  up  and  discover. . . 

Opportunities  for  Integration  with  Other  School  Subjects 

This  unit  may  encourage  students  to  become  interested  in  projects  that  involve  more  than 
one  school  subject.  Listed  below  are  a  few  ideas  for  integration  across  the  curriculum.  Collab¬ 
orate  with  teachers  from  other  departments  to  generate  more  opportunities  for  integration. 

1.  Science 

(a)  Play  a  mad  scientist  role. 

(b)  List  artificial  body  parts  available  to  man.  Imagine  a  horrible  situation  that 
might  occur  with  artificial  body  parts. 

(c)  Research  what  actually  happens  to  the  human  body  when  someone  experiences 
horror. 

2.  Social  Sciences 

(a)  Use  a  tape  to  interview  people  as  they  tell  stories  of  horrible  events  from  their 
lives.  Retell  their  stories  in  your  own  words. 

(b)  Research  famous  characters  associated  with  horror.  Mark  their  locations  on  a 
world  map. 
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3.  Mathematics 

(a)  Design  a  price  list  and  order  form  for  items  advertised  in  a  mail  order  catalogue 
for  monsters. 

4.  Technical  Studies 

(a)  Discuss  with  shop  teachers  possible  projects:  canes,  coffins,  picture  frames,  tor¬ 
ture  devices,  etc. 

5.  Food  Services 

(a)  Prepare  a  Horror  Menu,  describing  the  food  being  prepared. 

(b)  Discuss  the  most  horrifying  experience  that  could  possibly  take  place  in  a  food 
services  setting. 

6.  Business/Computers 

(a)  Use  a  word  processor  to  create  a  horror  magazine  or  newsletter. 

7.  Art 

(a)  Run  a  contest  for  the  best  creation  (picture,  model,  etc.)  related  to  the  theme 
of  horror. 

8.  Physical  Education 

(a)  Discuss  this  idea  in  your  physical  education  class:  “To  many  people,  the  most 
horrible  experience  in  life  would  be  the  loss  of  health,  eyesight,  hearing,  or  mo¬ 
bility.” 
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stage  One 

ASSESSING  LEARNING  BACKGROUND 


Activity  1 


Responding  to  a  Questionnaire 


Introduction 

The  purpose  of  this  activity  is  to  generate  interest  in  the  theme  of  horror  and  to  find  out 

what  students  already  know  about  horror.  This  activity  allows  for  observation  of  Work  and 

Study  Habits. 

Instructions 

1.  Hand  out  the  questionnaire  on  page  15  on  the  theme  of  horror.  The  questionnaire  may 
be  completed  by  individual  students  or  in  small  groups. 

2.  Circulate  and  interact  with  the  groups  or  individuals.  Try  to  get  them  to  think  about 
what  they  really  believe  horror  is.  Many  students  associate  horror  only  with  the  movies, 
such  as  Friday  the  13th.  Encourage  them  to  broaden  their  understanding. 

3.  Discuss  the  questionnaire  results.  Encourage  students  to  participate,  share  stories,  and 
respond  to  each  other’s  stories  and  anecdotes. 
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Activity  1 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


CO-OPERATION 

Does  the  student: 

(a)  share  ideas  and  information  with  peers? 

(b)  respect  the  ideas  and  opinions  of  others? 

ATTENDANCE 

Does  the  student: 

(a)  attend  class  regularly? 

(b)  indicate  absence  ahead  of  time? 

(c)  ask  for  work  missed? 

PUNCTUALITY 

Does  the  student: 

(a)  arrive  for  class  on  time? 

DEPENDABILITY 

Does  the  student: 

(a)  come  to  class  prepared? 

(b)  follow  instructions? 

(c)  complete  assignments? 

INITIATIVE 

Does  the  student: 

(a)  contribute  new  ideas? 

(b)  attempt  different  or  new  activities? 

(c)  recognize  tasks  to  be  done  and  do  them? 

(d)  ask  appropriate  questions? 

(e)  have  an  awareness  of  progress? 
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Activity  1 


Name: 


Student  Questionnaire 


Date: 


1.  What  is  your  favourite  horror  story  or  movie?  Why? 


What  do  you  think  is  the  most  horrible  thing  that  could  ever  happen  to  you?  Why? 


3.  What  do  you  think  are  the  five  greatest  fears  of  all  people? 


4.  Do  you  believe  in  the  supernatural  world?  Why  or  Why  not? 


Horror  15 


student  Questionnaire 

Page  2 


5.  Why  are  children  sometimes  afraid  of  the  dark?  What  are  they  really  afraid  of? 


6. 


List  five  fears  you  have  or  have  had  in  the  past.  Why  do  you  think  you  have  these 
fears? 


7. 


People  are  often  willing  to  pay  money  to  experience  the  thrill  of  horror.  List  five  horror 
experiences  that  people  are  willing  to  pay  for. 


8.  Why  do  you  think  people  are  willing  to  pay  to  be  frightened? 
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Activity  2 


Discussing  Superstitions 


Introduction 

The  purpose  of  this  activity  is  to  engage  students  in  brainstorming  in  small  groups  before 

writing  about  superstitions  and  their  origins.  This  activity  allows  for  observation  of  Small 

Group  Learning,  Speaking,  Learning,  and  Writing. 

Instructions 

1.  Students  work  in  groups  of  three  or  four.  They  list  superstitions  they  know,  then 
categorize  those  superstitions  as  bad  luck  or  good  luck. 

2.  Groups  discuss  and  research  possible  origins  of  the  superstitions  on  their  list.  One 
group  member  sits  apart  as  an  observer,  using  the  small  group  learning  checklist  on 
the  next  page.  (More  criteria  and  indicators  for  small  group  learning  are  found  in 
Assessment  Strategies  and  Materials,  on  pages  71  and  72.)  A  second  group  member 
records  the  key  points  of  the  discussion. 

3.  A  third  group  member  presents  their  key  points  to  the  class.  Encourage  students  to 
listen  carefully,  and  to  ask  and  answer  questions  about  the  superstition  being  presented. 

4.  Students  select  one  of  the  superstitions  that  has  been  presented  and  write  a  paragraph 
about  that  superstition.  It  can  be  a  personal  experience,  an  imaginary  one,  or  an 
opinion. 
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Activity  2 

Guide  to  Assessment 


CRITERIA 


INDICATORS 


SMALL  GROUP  LEARNING 

ATTITUDE  Does  the  student  show: 

(a)  willingness  to  work  with  a  group? 

(b)  a  sense  of  confidence? 

EXPLORATORY  Does  the  student: 

TALK  (a)  ask  relevant  questions? 

(b)  generate  new  ideas? 

LISTENING 

ATTITUDE  Is  the  student  willing  to: 

(a)  listen? 

(b)  respond? 

WRITING 

COMPOSING  Does  the  student: 

AND  CREATING  (a)  brainstorm  ideas? 

(b)  develop  ideas  fully? 

(c)  organize  ideas  well? 

(d)  produce  a  first  draft? 
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Activity  3 


Describing  Monsters 


Introduction 

The  purpose  of  this  activity  is  to  work  in  groups  to  create  a  monster  and  to  consider  the 
stereotype  of  monsters  presented  in  literature  and  movies.  This  activity  allows  for  observa¬ 
tion  of  Work  and  Study  Habits  and  Small  Group  Learning.  It  may  take  more  than 
one  period. 

Instructions 

1.  Brainstorm  with  your  students  all  the  characters  they  can  think  of  from  horror  liter¬ 
ature  and  movies.  Discuss  how  these  characters  are  usually  portrayed.  Consider  such 


items 

as: 

(a) 

background  information. 

(b) 

physical  appearance. 

(c) 

special  likes  and  dislikes. 

(d) 

enemies  and  friends. 

(e) 

special  needs. 

(f) 

personality  traits,  and 

(g) 

special  powers. 

2.  In  pairs,  students  discuss  all  that  they  know  about  Dracula,  or  any  other  character 
from  horror  literature.  They  may  choose  to  do  a  role-play  or  a  scene  showing  that 
character,  or  present  their  work  orally  to  the  class. 

3.  In  groups  of  three  or  four,  students  assume  the  role  of  mad  scientists  in  order  to  create 
their  own  monster.  They  use  the  “Great  Monsters’  Lab  Report”  guide  provided  on 
page  21.  Some  students  may  want  to  draw  their  monster,  or  cut  and  paste  a  collage  to 
form  one.  Encourage  them  to  consider  the  character  of  the  monster  they  are  creating. 

4.  Each  group  presents  their  monster  to  the  class,  either  by  reading  the  lab  report,  or  by 
acting  out  a  scene  in  which  this  character  might  appear. 

5.  Students  write  a  “day  in  the  life”  journal  entry  for  one  of  the  monsters  they  already 
know,  or  one  of  the  monsters  created  in  the  class.  In  the  journal  entry,  they  should 
try  to  show  the  possible  humanity  of  the  monster. 
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Activity  3 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


SELF-DISCIPLINE 

Does  the  student: 

(a)  wait  to  ask/answer  questions? 

(b)  use  appropriate  language? 

(c)  persevere  in  completing  a  task? 

(d)  work  well  without  supervision? 

ENTHUSIASM 

Does  the  student: 

(a)  approach  work  with  an  “I  can  do  it” 
attitude? 

(b)  encourage  others  to  participate? 

INITIATIVE 

Does  the  student: 

(a)  contribute  new  ideas? 

(b)  attempt  different  or  new  activities? 

SMALL  GROUP  LEARNING 


EXPLORATORY  TALK 

In  the  group  situation,  does  the  student: 

(a)  listen  to  learn? 

(b)  talk  to  learn? 

(c)  generate  new  ideas? 

ROLE-PLAY 

Does  the  student: 

(a)  show  imagination  and  thought? 

(b)  identify  with  the  feelings  of  characters? 

(c)  try  to  convey  a  range  of  emotions? 
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Activity  3 


Great  Monsters’  Lab  B.eport 

Name:  _ _ _  Date: 


Monster’s  Name  _ 

Background  Information 


Physical  Description 


Special  Likes  and  Dislikes 


Enemies  and  Friends 


Special  Needs 


Personality  Traits 


Special  Powers 
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Activity  4 


Role-playing 


Introduction 

The  purpose  of  this  activity  is  to  involve  students  in  role-playing  a  monster  character  or  a 
monstrous  situation.  Using  Drama  in  the  English  Classroom,  one  of  the  books  in  this  series, 
contains  many  worthwhile  suggestions.  This  activity  allows  for  observation  of  Work  and 
Study  Habits  and  Speaking. 

Instructions 

1.  In  groups,  students  discuss  and  prepare  a  three-minute  role-play  to  be  presented  to  the 
class. 

2.  Encourage  students  to  brainstorm  their  own  topics.  Here  are  some  possibilities: 

(a)  Dracula  visits  a  blood  bank. 

(b)  Two  teenagers  suddenly  discover  they  are  vampires  and  decide  to  tell  their  fam¬ 
ilies. 

(c)  You  are  involved  in  a  horrible  accident  and  are  disfigured  for  life. 

(d)  You  and  a  friend  are  out  on  Hallowe’en.  At  one  house,  a  strange  man  who  looks 
like  Dracula  answers  the  door.  You  and  your  friends  laugh.  Suddenly,  you  notice 
that  his  reflection  does  not  appear  in  a  nearby  mirror. 

3.  Students  present  their  role-plays  to  the  class. 

4.  Discuss  the  presentations. 
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Activity  4 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


CO-OPERATION 

Does  the  student: 

(a)  follow  classroom  procedures? 

(b)  respect  ideas  and  opinions  of  others? 

ENTHUSIASM 

Does  the  student: 

(a)  encourage  others? 

(b)  maintain  enthusiasm? 

EFFORT 

Does  the  student: 

(a)  work  consistently? 

(b)  strive  to  improve? 

(c)  seek  help  when  necessary? 

INITIATIVE 

Does  the  student: 

(a)  contribute  new  ideas? 

(b)  attempt  different  or  new  activities? 

(c)  ask  appropriate  questions? 

SPEAKING 


ROLE-PLAY 

Does  the  student: 

(a)  assume  a  role? 

(b)  sustain  the  role? 

(c)  show  imagination  and  thought? 

(d)  try  to  convey  a  range  of  emotions? 

(e)  sustain  concentration? 
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stage  Two 

ONGOING  ASSESSMENT  AND  EVALUATION 


Activity  5 


Story  Starters 


Introduction 

The  purpose  of  this  activity  is  for  students  to  consider  appropriate  moods  and  settings  for  a 
horror  story  before  they  write  their  own  story  starter.  This  activity  allows  for  observation 
of  Work  and  Study  Habits  and  Writing. 

Instructions 


1.  Students  develop  definitions  of  the  terms  mood  and  setting^  then  discuss  typical  moods 
and  settings  for  horror  stories. 

2.  Students  read  silently  the  beginnings  of  three  horror  stories,  provided  on  page  29. 

3.  Students  list  details  of  mood  and  setting,  using  information  from  the  story  starters. 

4.  Record  their  details  on  the  blackboard,  and  have  the  class  decide  whether  or  not  they 
are  typical  of  most  horror  stories. 

5.  Students  write  story  starters,  establishing  an  appropriate  mood  and  setting  for  their 
own  horror  stories.  They  may  choose  to  do  typical  horror  story  starters  or  try  some¬ 
thing  quite  unique. 

6.  Students  form  editing  groups  to  improve  their  first  drafts  before  final  drafts  are  com¬ 
pleted. 

7.  Students  read  their  story  starters  aloud  and  vote  on  which  one  they  feel  is  most  effective. 
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Activity  5 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WRITING 


COMPOSING 

AND  CREATING 

Does  the  student: 

(a)  brainstorm  ideas? 

(b)  develop  ideas  fully? 

(c)  talk  about  things  that  are  seen  as 
potential  subjects  for  writing? 

(d)  develop  ideas  in  interesting  ways? 

(e)  arrange  ideas  in  an  understandable  way? 

(f)  produce  a  first  draft? 

EDITING 

FOR  CORRECTNESS 

Does  the  student  edit  work  for  : 

(a)  handwriting? 

(b)  sentences? 

(c)  paragraphs? 

(d)  correct  spelling? 

(e)  punctuation? 

(f)  word  choice? 

WORK  AND  STUDY  HABITS 


SELF-DISCIPLINE 

Does  the  student: 

(a)  wait  to  ask/answer  questions? 

(b)  use  appropriate  language? 

(c)  persevere  in  completing  tasks? 

(d)  work  well  without  supervision? 
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Activity  5 


Story  Starters 

Instructions 

1.  Read  all  three  story  starters  below.  Underline  details  that  contribute  to  mood  and 
setting. 

2.  Think  about  the  mood  established  in  each  story. 

3.  Think  about  the  setting  of  each  story. 

4.  Share  your  observations  with  the  rest  of  the  class. 


Story  Starter  1 

Elva  stole  through  the  dark  shadows  of  night  toward  the  clearing  in  the  forest.  She  wrapped 
her  long  cloak  around  her  to  keep  out  the  damp  autumn  air.  A  twig  snapped  behind  her. 
Shuddering,  Elva  pressed  her  body  against  a  thick  tree  trunk  and  waited.  The  forest  was 
quiet.  The  whole  world  seemed  silent,  waiting,  like  Elva. 

Story  Starter  2 

The  road  wound  through  the  moonlit  countryside  like  a  black  ribbon,  edged  on  both  sides 
by  tall  woods.  Two  riders  galloped  down  the  road,  pushing  their  horses  to  race  each  other. 
Mario  watched  his  older  brother,  Michael,  pull  farther  and  farther  out  in  front  of  him.  His 
new  mount  was  no  match  for  Michael’s  gray  stallion,  trained  and  ridden  since  it  was  a  colt. 
They  were  fools  to  be  racing  in  the  moonlight,  but  both  brothers  knew  the  road  well.  Mario 
could  see  his  brother’s  back  disappearing  into  the  dark  hollow  ahead,  where  the  road  dipped 
down  into  thick,  overhanging  trees.  Suddenly  the  night  air  vibrated  with  the  shrill  whinny 
of  a  horse,  and  a  shriek  of  horror  followed. 

Story  Starter  3 

Sandy  pressed  close  to  the  small-paned  window  and  stared  out  at  the  street.  Small  children 
dressed  as  witches,  ghosts,  and  goblins  scurried  along  the  sidewalk.  Silently  watching,  Sandy 
could  sense  their  fear.  The  fun  of  Hallowe’en  was  turning  to  fright  as  the  full  moon  rose  in 
the  sky.  Soon  darkness  would  scare  the  younger  children  off  the  street.  Each  hour  of  night 
brought  out  the  older  and  braver  ones. 
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story  Starters 

Page  2 


Your  Own  Story  Starter 

Title:  _ 
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Activity  6 


Dramatic  Reading 


Introduction 

The  purpose  of  this  activity  is  for  students  to  practise  dramatic  reading.  Students  also  write 
on  the  theme  presented  in  the  dramatic  reading.  Using  Drama  in  the  English  Classroom, 
one  of  the  books  in  this  series,  may  be  very  helpful  with  this  activity.  This  activity  allows 
for  observation  of  Speaking,  Small  Group  Learning,  and  Writing. 

Instructions 


1.  Introduce  the  concept  of  tone  of  voice,  and  the  use  of  stage  directions  in  oral  reading 
and  speaking.  Students  read  prepared  examples  of  lines  using  different  stage  directions. 

Examples: 

I’m  going  to  clean  up  my  room  now. 

(with  amusement,  quietly,  angrily,  sarcastically,  in  horror) 

I’m  taking  my  driver’s  test  today. 

(quietly,  angrily,  with  despair,  with  excitement,  in  horror) 

2.  Do  a  class  choral  reading  of  several  selected  lines  (including  stage  directions)  flashed 
one  at  a  time  on  an  overhead.  (Include  several  from  any  play  being  studied.) 

3.  Either  as  one  large  group  or  with  several  small  groups,  do  an  oral  reading  of  “The 
Monkey’s  Paw,”  on  pages  33-39.  Encourage  readers  to  concentrate  on  stage  directions, 
and  to  read  with  the  appropriate  tone. 

4.  After  reading,  small  groups  of  students  brainstorm  and  list  on  the  student  worksheet 
(page  40)  all  the  wishes  they  would  request  if  they  had  the  monkey’s  paw.  Then, 
individual  students  review  the  groups’  lists  and  select  three  of  the  most  important 
wishes. 

5.  Finally,  each  student  completes  parts  2  and  3  on  the  student  worksheet  (page  40). 
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Activity  6 

Guide  to  Assessment 


CRITERIA 


INDICATORS 


SPEAKING 

ATTITUDE  Does  the  student  show  willingness  to: 

(a)  speak? 

(b)  concentrate? 

(c)  enjoy  speaking? 

EXPRESSION  Does  the  student  maintain  appropriate: 

(a)  voice? 

(b)  volume? 

(c)  tone? 

(d)  body  language? 

SMALL  GROUP  LEARNING 

INVOLVEMENT  Does  the  student: 

(a)  make  him/herself  understood? 

(b)  convince  others? 

(c)  take  risks? 

WRITING 

DEVELOPING  Is  the  student: 

AN  ATTITUDE  (a)  willing  to  write? 

(b)  committed  to  improvement  in  writing? 

(c)  writing  in  increasing  amounts? 
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Activity  6 


THE  MONKEY’S  PAW 

by  W.W.  Jacobs 

SCENE  1 

Narrator 

It  is  a  cold,  wet  night  outside.  We  are  inside  a  warm,  cozy  house.  A 
fire  is  burning  brightly  in  the  fireplace.  An  old  man,  Mr.  White,  and 
his  son,  Herbert,  are  playing  chess.  Mrs.  White  is  knitting  by  the  fire. 
They  are  expecting  a  visitor  —  Sergeant  Morris,  who  has  just  come 
back  from  India.  There  is  a  knock  at  the  door. 

Mr.  White 

There  he  is.  I’ll  let  him  in. 

Narrator 

Mr.  White  goes  to  the  door  and  returns  with  a  tall,  red-faced  man. 
Sergeant  Morris  shakes  hands  with  everyone  and  goes  to  the  fire. 

Sergeant  Morris 

Ah,  this  feels  good!  It’s  really  cold  outside. 

Mr.  White 

Even  with  this  bad  weather,  it  must  be  good  to  get  back  home  to 
England. 

Herbert 

I’d  love  to  go  to  India!  It  must  be  interesting.  England  is  so  dull. 
Nothing  exciting  ever  happens  here. 

Mr.  White 

Morris,  why  don’t  you  tell  us  more  about  that  monkey’s  paw  we’ve 
heard  about? 

Sergeant  Morris 

There’s  nothing  to  it,  really.  Just  some  strange  old  Eastern  magic. 

Herbert 

Oh,  please  tell  us!  It’s  a  good  night  for  a  story. 

Sergeant  Morris 

Well,  it  looks  just  like  an  ordinary  paw.  Nothing  special  about  it. 

Narrator 

He  takes  a  small  paw  from  his  pocket  and  gives  it  to  Herbert. 

Mrs.  White 

Ugh!  Herbert,  how  can  you  touch  that  awful  old  thing? 

Mr.  White 

It  sure  doesn’t  look  like  magic.  What’s  so  special  about  it? 

Sergeant  Morris 

An  old  holy  man  in  India  put  a  spell  on  it.  He  wanted  to  show  that 
fate  rules  people’s  lives,  and  that  if  you  mess  with  fate,  you’ll  get  hurt. 
He  put  a  spell  on  the  paw  so  that  three  different  men  could  have  three 
wishes  from  it. 
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Mrs.  White 

You  sound  so  serious  about  it!  It’s  just  an  ugly  old  paw,  after  all. 

Herbert 

Why  don’t  you  make  three  wishes  on  it,  Sergeant  Morris? 

Sergeant  Morris 

[looking  hard  at  Herbert)  I  have.  [He  turns  pale  at  the  thought). 

Mrs.  White 

Well,  did  you  really  get  the  three  wishes? 

Sergeant  Morris 

Yes,  I  did.  But  let’s  not  talk  about  it. 

Mrs.  White 

Has  anyone  else  wished? 

Sergeant  Morris 

The  first  man  had  his  three  wishes.  I  don’t  know  what  the  first  two 
were.  But  the  third  wish  was  for  death.  That’s  how  I  got  the  paw. 

Herbert 

You  mean  he  wished  to  die,  and  he  did? 

Sergeant  Morris 

Yes. 

Mrs.  White 

So  what?  It’s  probably  just  a  coincidence. 

Mr.  White 

I’m  not  so  sure.  If  you’ve  had  your  three  wishes,  why  don’t  you  give 
the  paw  to  someone  else? 

Sergeant  Morris 

I  thought  of  selling  it,  but  I  don’t  think  I  will.  It  has  caused  enough 
trouble  already. 

Narrator 

Sergeant  Morris  picks  up  the  paw  and  throws  in  on  the  logs  in  the 
fireplace. 

Mr.  White 

Don’t  do  that!  [He  snatches  the  paw  from  the  fire.)  Sergeant  Morris, 
if  you  don’t  want  the  paw,  then  give  it  to  me. 

Sergeant  Morris 

Take  it.  But  you’re  a  fool  if  you  do.  And  don’t  blame  me  for  what 
happens.  Listen,  be  sensible.  Burn  it. 

Mr.  White 

No.  I  want  it.  How  do  you  make  the  wishes? 

Sergeant  Morris 

Hold  it  up  in  your  right  hand  and  wish  aloud.  But  I  warn  you  of  the 
result. 

Narrator 

Mrs.  White  gets  up  to  make  dinner. 

Mrs.  White 

Why  don’t  you  wish  for  four  pairs  of  hands  for  me? 
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Sergeant  Morris 

If  you  must  wish,  wish  for  something  sensible.  But  I  think  you’ll  be 
sorry. 

Narrator 

The  monkey’s  paw  was  forgotten  during  dinner.  For  the  rest  of  the 
evening  the  Whites  listened  to  Sergeant  Morris  talk  about  India. 

Sergeant  Morris 

My  goodness,  it’s  late.  I’ve  talked  too  much.  I  must  be  going.  But 
before  I  leave,  I  wish  you’d  throw  the  monkey’s  paw  away. 

Mr.  White 

Don’t  worry.  Sergeant.  We’ll  be  careful. 

Narrator 

Sergeant  Morris  puts  on  his  coat,  says  good  night,  and  walks  out  the 
door. 

Herbert 

{looking  at  the  paw)  A  magic  monkey’s  paw  —  how  silly!  Wish  to  be  a 
king.  Father,  then  Mother  can’t  boss  you  around. 

Mrs.  White 

(laughing)  Wish  for  200  pounds  to  pay  off  the  mortgage. 

Mr.  White 

Why  not?  Let’s  try  it.  (He  holds  up  the  paw  in  his  right  hand.)  I  wish 
for  200  pounds. 

Narrator 

Suddenly,  he  drops  the  paw. 

Mr.  White 

Ahhh!  It  moved!  It  twisted  like  a  snake!  I  swear  it  did! 

Mrs.  White 

It  couldn’t  have.  It’s  just  your  imagination. 

Herbert 

I  don’t  see  any  money.  (He  picks  up  the  paw  and  puts  it  on  the  table.) 
I  guess  it  doesn’t  work. 

Mr.  White 

There’s  no  harm  done.  But  it  gave  me  quite  a  scare.  Now  let’s  go  to 
bed  and  forget  about  magic  for  a  while. 

Narrator 

SCENE  2 

Now  it  is  the  next  morning.  The  Whites  are  eating  breakfast. 

Mrs.  White 

Isn’t  it  funny  how  in  the  light  of  day  your  night  fears  seem  so  foolish? 
That  paw  is  really  silly.  How  could  it  grant  wishes?  Even  if  it  could, 
how  could  wishes  hurt  you? 

Herbert 

The  money  could  drop  on  your  head. 

Mr.  White 

That’s  not  how  it  happens.  The  wishes  are  granted  so  naturally  it 
seems  the  paw  has  nothing  to  do  with  it.  It  seems  like  a  coincidence. 
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Herbert 

Well,  save  some  of  the  money  for  me.  I’ve  got  to  get  to  work.  So  long. 

Narrator 

Herbert  goes  off  to  work  and  the  day  passes  as  usual.  Later,  as  it’s 
getting  dark,  Mr.  and  Mrs.  White  sit  down  to  tea. 

Mrs.  White 

Herbert  will  have  a  laugh  when  he  gets  home.  How  could  a  monkey’s 
paw  give  us  200  pounds. 

Mr.  White 

Well,  the  paw  did  move  in  my  hand,  like  it  was  alive.  I  felt  it.  What’s 
the  matter. 

Narrator 

Mrs.  White  does  not  answer  her  husband.  She  is  watching  a  man  who 
is  standing  at  the  gate.  Finally  he  comes  to  the  door.  As  Mrs.  White 
lets  him  in,  she  thinks  of  the  200  pounds. 

Stranger 

I  was  asked  to  come  here.  I’m  from  Maw  and  Meggins. 

Mrs.  White 

Maw  and  Meggins?  That’s  where  Herbert  works!  Is  anything  wrong? 
Has  anything  happened  to  him?  What  is  it? 

Mr.  White 

Now,  sit  down.  Mother.  I’m  sure  he  hasn’t  brought  bad  news. 

Stranger 

I’m  sorry  — 

Mrs.  White 

He’s  hurt!  He’s  hurt,  isn’t  he? 

Stranger 

He  was  badly  hurt.  But  he’s  not  in  any  pain. 

Mrs.  White 

Thank  goodness!  Thank  — 

Narrator 

She  stops  when  she  looks  at  the  man’s  face.  She  realizes  what  he  has 
said.  There  is  an  awful  silence. 

Mr.  White 

What  —  what  happened? 

Stranger 

He  was  caught  in  the  machinery.  He  was  killed  instantly. 

Narrator 

Mr.  White  takes  his  wife’s  hands. 

Stranger 

The  company  wanted  me  to  give  you  their  deep  sympathy. 

Narrator 

There  is  no  answer.  The  old  woman  is  pale.  Her  husband  is  hardly 
breathing. 

Stranger 

Maw  and  Meggins  wish  to  give  you  some  money.  Your  son  was  a  good 
worker  for  them. 
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Narrator 
Mr.  White 
Stranger 
Narrator 

Narrator 


Mrs.  White 
Mr.  White 
Mrs.  White 
Mr.  White 
Mrs.  White 
Mr.  White 
Mrs.  White 
Mr.  White 
Mrs.  White 

Mr.  White 
Mrs.  White 
Mr.  White 
Mrs.  White 
Mr.  White 
Mrs.  White 


Mr.  White  drops  his  wife’s  hand.  He  stares  with  horror  at  the  Stranger. 
[whispering]  How  much  money? 

Two  hundred  pounds. 

Mrs.  White  screams  as  Mr.  White  faints. 

SCENE  3 

The  Whites  buried  their  son  in  the  cemetery  two  miles  away.  As  the 
days  passed,  they  hardly  spoke.  They  had  nothing  to  talk  about  except 
sorrow.  It  is  now  a  week  after  the  funeral.  The  old  man  is  awakened 
at  night  by  his  wife. 

The  monkey’s  paw!  The  paw! 

Where?  What’s  the  matter? 

I  want  it!  Where  is  it? 

It’s  downstairs.  But  why  do  you  want  it? 

Oh,  why  didn’t  I  think  of  it  before?  It’s  so  easy! 

Think  of  what?  What  are  you  talking  about? 

The  other  two  wishes.  We’ve  only  had  one. 

Wasn’t  that  one  enough? 

No!  We’ll  have  one  more.  Get  the  paw  and  wish  for  Herbert  to  be  alive 
again. 

My  God!  You’re  crazy! 

No  I’m  not.  Hurry!  Get  it  and  wish. 

You  don’t  know  what  you’re  saying. 

The  first  wish  came  true.  Why  not  the  second? 

It  was  just  a  terrible  coincidence. 

Go  and  get  the  paw  and  wish. 
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Narrator 

Mr.  White  goes  downstairs  in  the  dark.  He  feels  his  way  to  the  table 
where  the  monkey’s  paw  lies.  He  rushes  back  to  the  bedroom.  His 
wife’s  face  is  terrible  to  see. 

Mrs.  White 

Hurry!  Wish! 

Mr.  White 

It’s  foolish  and  wicked.  The  paw  is  evil. 

Mrs.  White 

Wish! 

Mr.  White 

[raising  his  arm)  I  wish  my  son  alive. 

Narrator 

The  paw  falls  to  the  floor.  Mr.  and  Mrs.  White  are  silent.  They  wait 
until  the  candle  burns  out.  Then  they  go  back  to  bed.  They  can’t 
sleep.  A  stair  creaks.  A  mouse  runs  through  the  wall.  Mr.  White  takes 
a  deep  breath.  He  takes  the  matches,  strikes  one,  and  goes  downstairs 
for  another  candle.  At  the  foot  of  the  stairs  the  match  goes  out.  There 
is  a  quiet  knock  at  the  front  door.  Mr.  White  doesn’t  dare  breathe. 
The  knock  comes  again.  He  turns  and  runs  back  to  the  bedroom.  A 
loud  knock  sounds  through  the  house. 

Mrs.  White 

What’s  that  noise? 

Mr.  White 

It’s  a  rat.  Just  a  rat. 

Mrs.  White 

No,  it’s  Herbert!  It’s  my  son! 

Narrator 

She  runs  to  the  door.  Mr.  White  stops  her. 

Mrs.  White 

Let  me  go!  I  forgot  the  cemetery  is  two  miles  away.  That’s  what  took 
him  so  long.  I  must  let  him  in! 

Mr.  White 

You  can’t  let  him  in! 

Mrs.  White 

You’re  afraid  of  your  own  son! 

Narrator 

There  is  a  knock,  and  another.  The  old  woman  breaks  free.  She  runs 
downstairs.  Mr.  White  hears  the  chain  on  the  lock  rattle. 

Mrs.  White 

The  lock  is  stuck!  I  can’t  reach  it.  Come  and  help  me! 

Narrator 

Mr.  White  is  on  his  knees.  He  is  feeling  for  the  paw.  If  only  he  can 
find  it  before  the  thing  outside  gets  in!  The  knocks  are  coming  loud 
and  fast.  He  hears  his  wife  drag  a  chair  to  the  door.  She  climbs  on  the 
chair.  He  hears  the  bolt  creak  back.  At  the  same  time,  he  finds  the 
paw  and  holds  it  in  the  air. 

38  Basic  English  OAIP 


Mr.  White 
Narrator 


{whispering)  I  wish  my  son  back  in  the  grave. 

Suddenly  the  knocking  stops.  The  door  opens.  A  cold  wind  rushes  up 
the  stairs.  A  long  cry  of  sorrow  from  his  wife  gives  Mr.  White  the 
courage  to  run  downstairs.  He  goes  out  to  the  gate.  The  street  lamp 
shines  on  a  quiet,  empty  road. 
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Activity  6 


Student  Worksheet 


Name: 


Date: 


1. 


List  below  all  the  wishes  you  might  request  if  you  had  the  monkey’s  paw.  Indicate  the 
three  you  want  most. 


2.  In  your  opinion,  is  “The  Monkey’s  Paw”  a  horror  story?  Why? 


3.  Imagine  that  your  first  three  wishes  have  been  granted.  Write  a  journal  account  for 
the  first  month  of  your  life  after  your  wishes  have  been  granted.  Keep  in  mind  that 
horrible  things,  as  well  as  good,  could  happen  to  you  as  a  result  of  your  wishes. 
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Activity  7 


Exploring  the  Literature 


Introduction 

The  purpose  of  this  activity  is  to  engage  students  in  exploring  literature  related  to  the 
theme  of  horror.  Rather  than  providing  specific  literature,  with  directed  activities,  this 
activity  provides: 

1.  suggested  resources  of  literature  that  could  be  read  to  and  by  students  (pages  45-46), 

2.  a  list  of  suggested  student  response  activities  (pages  47-48),  and 

3.  a  student  planner  (page  49)  on  which  students  should  indicate  which  literature  they 
intend  to  read,  which  activities  they  intend  to  do,  and  a  timeline. 

The  intent  of  providing  this  bank  of  resources  and  activities  is  to  encourage  you  and  your 
students  to  make  choices  and  to  plan  your  own  activities.  This  activity  allows  for  observation 
of  all  areas  of  the  English  curriculum.  It  would  take  several  periods  to  complete. 

Instructions 

1.  The  Literature 

Gather  literature  related  to  the  theme  of  horror.  Use  the  bibliography  provided  (pages 
45-46)  as  a  starting  point;  then  search  your  department  shelves,  cupboards,  storage 
areas,  and  school  resource  centre.  Encourage  students  to  participate  in  the  search  for 
excellent  resources.  They  will  probably  make  suggestions  about  song  lyrics,  poetry,  or 
books  of  their  own. 

As  the  literature  resources  are  being  gathered,  provide  time  for  students  to  browse 
and  become  familiar  with  some  of  them.  Perhaps  a  silent-reading  period  or  teacher 
as  reader  time  could  be  established,  or  a  read  and  tell  time.  It  is  important  that  the 
students  make  choices  about  what  they  will  read. 

You  may  feel  it  is  necessary  to  modify  some  of  the  materials  in  various  ways,  for 
example,  by  providing  larger  print  versions  or  putting  them  on  tape.  Rather  than  do 
all  of  this  yourself,  involve  the  students  in  helping  you  to  prepare  suitable  resources. 
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2.  The  Activities 


Distribute  resource  materials  to  the  students;  then  read  through  and  discuss  the  types 
of  activities  (pages  47-48)  that  will  allow  students  to  show  their  responses  to  the 
literature.  Make  sure  that  they  understand  what  is  meant  and  what  is  expected  for 
each  activity. 

3.  The  Planner 

Discuss  the  planner  (page  49)  with  them.  Make  sure  students  understand  the  choices 
they  are  expected  to  make.  Challenge  them  to  start  with  something  they  like  to  do, 
then  to  take  some  risks  and  try  something  different.  As  a  class,  discuss  and  negotiate 
sensible  timelines  and  expectations  concerning  their  work  and  study  habits. 

Depending  upon  the  nature  of  the  class,  and  the  nature  of  individual  students,  you 
may  want  to  direct  their  choices  and  selections.  For  example,  you  may  feel  that  it  is 
important  for  students  to  read  a  minimum  number  of  different  genres. 

Before  signing  each  planner,  check  to  see  that  it  meets  with  your  approval  concerning: 

(a)  literature  selected, 

(b)  number  of  activities, 

(c)  types  of  activities, 

(d)  opportunities  for  individual,  partner,  and  group  work,  and 

(e)  dates  and  timelines. 
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Activity  7 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


EFFORT 

Does  the  student: 

(a)  work  consistently? 

(b)  seek  help  when  necessary? 

DEPENDABILITY 

Does  the  student: 

(a)  come  to  class  prepared? 

(b)  meet  commitments? 

SPEAKING 


ATTITUDE 

Does  s/he  show  willingness  to: 

(a)  speak? 

(b)  concentrate? 

(c)  participate  in  a  range  of  activities? 

ORGANIZATION 

Does  the  student’s  presentation: 

(a)  begin  effectively? 

(b)  develop  coherently? 

(c)  continue  fluently? 

(d)  end  well? 

Continued 
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Activity  7  Guide  to  Assessment 

Page  2 


CRITERIA 

INDICATORS 

SMALL  GROUP  LEARNING 


INVOLVEMENT 

Does  the  student: 

CO-OPERATION/ 

INTERACTION 

(a)  share  personal  experiences? 

(b)  make  him/herself  understood? 

Does  the  student: 

(a)  help  others? 

(b)  encourage  others? 

(c)  listen  to  and  evaluate  the  views  of  others? 

WRITING 


ATTITUDE 

Is  the  student  willing  to: 

(a)  write  daily? 

(b)  find  a  topic? 

COMPOSING 

Does  the  writer: 

AND  CREATING 

(a)  brainstorm  ideas? 

(b)  develop  ideas  fully? 

(c)  produce  a  first  draft? 
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Activity  7 


Suggested  Resources 

James  A.  MacNeill  and  Glen  A.  Sorestad  (ed.) 

Strawberries  and  Other  Secrets 

Thomas  Nelson  and  Sons  (Canada)  Ltd.,  Toronto,  1970 

“Leiningen  Versus  the  Ants”  (pages  31-50) 

“The  Middle  Toe  of  the  Right  Foot”  (pages  136-143) 
“Contents  of  the  Dead  Man’s  Pocket”  (pages  144-159) 
“The  Cask  of  Amontillado”  (pages  161-167) 

Gray  Cavanaugh  and  Ken  Styles 

Telling  Tales  2:  An  Anthology  of  Short  Stories  for  Students 
McClelland  and  Stewart  Ltd.,  Toronto,  1973 

“The  Conger  Eel”  (pages  107-110) 

“On  the  Way  to  Magog”  (pages  115-119) 

Joan  Green,  Natalie  Little,  Brenda  Protheroe 

Your  Voice  and  Mine  I 

Holt,  Rinehart  and  Winston,  Toronto,  1987 

“At  the  River  Gates”  (pages  300-305) 

“The  Best  Ghost  Story”  (pages  307-311) 

“The  Monkey’s  Paw”  (pages  312-316) 

“The  Visitor”  (page  318) 

“The  Glimpse”  (page  319) 

“The  Lady  with  the  Missing  Finger”  (pages  321-326) 

Wayne  Fairhead  and  Elaine  Vine  (ed.) 

Remove  the  Blindfold,  Book  1 
Oxford  University  Press,  Toronto,  1986 

“The  Elusive  Secret  of  Oak  Island”  (pages  2-5) 

“The  Mystery  of  the  Oak  Island  Treasure”  (pages  11-18) 
“Three  Skeleton  Key”  pages  (139-157) 

“Flannan  Isle”  (pages  160-163) 

Wayne  Fairhead  and  Elaine  Vine  (ed.) 

Remove  the  Blindfold,  Book  2 
Oxford  University  Press,  Toronto,  1987 
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Wayne  Fairhead  and  Elaine  Vine  (ed.) 
Remove  the  Blindfold,  Book  2 
Oxford  University  Press,  Toronto,  1987 

“Lighthouse  Blues”  (pages  4-20) 
“The  Thing”  (page  27) 

“House  Fear”  (page  30) 

“Bye  Bye”  (page  32) 

“The  Root  Cellar”  (pages  34-39) 
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Activity  7 

Suggested  Student  Response  Activities 


Introduction 


Below  you  will  find  many  ideas  for  generating  student  responses  to  literature.  Many  of  them 
can  be  done  individually,  with  partners,  or  in  small  or  large  groups.  Encourage  students  to 
select  a  broad  range  of  activities.  Selections  may  be  recorded  on  the  planner  that  follows 
this  list  of  activities. 

1.  Do  silent  reading,  then  prepare  an  oral  retelling.  Use  your  imagination  for  the 
retelhng.  You  may  want  to  use  mime,  a  narrator,  puppets,  drama,  tape,  or  videotape. 

2.  Write  and  present  a  speech  honouring  one  of  the  characters  in  the  literature  on  a 
special  occasion,  for  example,  an  anniversary,  birthday,  retirement,  or  awards  banquet. 

3.  Write  and  present  a  eulogy  that  describes  the  strengths  and  talents  of  one  of  the 
characters  in  the  literature. 

4.  Write  a  journal  entry  about  what  actions  you  would  take  to  change  your  life  if  you 
were  absolutely  terrified  of  something  horrible. 

5.  Write  the  dialogue  that  would  take  place  if  two  characters  from  the  literature  met 
and  talked.  Describe  a  setting  in  which  they  might  meet,  and  write  the  dialogue  as 
they  talk  together.  Consider  what  subjects  they  might  raise  or  avoid.  Show  their  body 
language  and  personalities.  Present  the  dialogue  as  a  role-play. 

6.  Put  yourself  into  the  shoes  of  someone  watching  a  horror  movie.  Write  a  journal 
entry  expressing  why  you  feel  attracted  to  horror. 

7.  Write  a  letter  as  if  you  were  a  monster  participating  in  a  “dream  of  a  lifetime” 
contest.  The  winner  will  be  selected  from  letters  received  by  the  judges.  Send: 

(a)  a  description  of  yourself  and  your  present  surroundings, 

(b)  a  detailed  description  of  your  “dream  of  a  lifetime,”  and 

(c)  a  description  of  how  life  will  be  different  if  you  win. 

8.  Write  about  a  horrible  situation  that  has  developed  between  two  people.  Use  a 
series  of  notes  or  letters  back  and  forth  or  put  the  people  in  a  situation  where  they  can 
argue  “face  to  face.”  Present  your  work  to  the  class. 
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Student  Response  Activities 

Page  2 


9.  Create  a  box  of  treasures  that  shows  what  any  character  from  the  literature  thinks 
is  important  and  special.  Present  the  “box  of  treasures”  to  the  class,  and  explain  the 
importance  of  each  object.  Here  are  a  few  ideas:  special  photographs,  locks  of  hair, 
removable  body  parts,  favourite  coffin  nails,  first  fangs,  blood  banks. 

10.  Two  monsters  find  that  they  must  live  together.  They  have  concerns  about  how  they 
will  manage  to  get  along.  Play  the  role  of  a  counsellor  or  friend,  trying  to  get  the  two 
characters  to  talk  and  communicate  concerns  to  each  other.  Write  and  present  the 
conversation  to  the  class.  Try  to  arrive  at  some  workable  solutions. 

11.  Imagine  that  a  family  wins  a  lottery.  Half  of  them  want  to  spend  the  money  at  a  horror 
theme  park;  the  other  half  are  disgusted  with  that  idea.  As  a  group,  role-play  the 
family  discussion. 

12.  Imagine  that  you  are  a  teacher.  You  are  trying  to  find  out  whether  a  student  has 
understood  a  story  or  poem.  Compose  three  questions  that  you  would  ask. 

13.  Imagine  that  two  characters  you  read  about  visited  a  fortune  teller  who  said  that  their 
fortunes  would  be  full  of  horror.  Write  what  the  fortune  teller  predicted  and 
how  the  characters  reacted. 

14.  Create  your  own  word  search  puzzle  based  on  twenty  words  you  read  during  the 
Horror  unit.  Exchange  word  search  puzzles  with  a  friend  who  has  also  completed  this 
activity. 
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Activity  7 


Student  Planner 


Name: 


Date: 


1.  In  column  A,  record  the  literature  that  you  will  read. 

2.  In  column  B,  record  the  activities  that  you  will  do. 

3.  In  column  C,  write  down  dates  to  hand  in  the  work. 

4.  Have  your  teacher  initial  each  step  when  it  is  completed. 

A 

Literature  to  Read 

B 

Activities  to  Do 

C 

Dates 

D 

Teacher’s 

Initials 

1. 

Alone 

2. 

3. 

1. 

With  a  Partner 

2. 

3. 

Student’s  Signature: 

Teacher’s  Signature: 
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Activity  8 


Writing  Story  Endings 


Introduction 

The  purpose  of  this  activity  is  to  use  listening  skills  and  imaginative  thinking  to  predict  a 

story’s  ending.  This  activity  allows  for  observation  of  Listening  and  Writing. 

Instructions 

1.  Read  any  suspenseful  story  (fiction  or  non-fiction)  to  the  class.  Stop  at  a  suspenseful 
moment. 

2.  Write  the  last  line  read  on  the  blackboard.  Students  may  use  this  to  begin  their  own 
prediction  of  how  the  ending  would  unfold. 

3.  In  their  notebooks,  students  write  an  imaginative  ending. 

4.  Students  share  their  endings  by  reading  them  to  the  class. 

5.  Read  the  original  ending  to  the  story.  Students  then  decide  which  of  the  endings  is 
their  favourite. 
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Activity  8 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WRITING 


COMPOSING 

Does  the  student/writer: 

AND  CREATING 

(a)  develop  ideas  fully? 

(b)  participate  in  writing  conferences 
with  peers? 

LISTENING 


ATTITUDE 

Is  the  student  willing: 

(a)  to  listen? 

(b)  to  respond? 

RESPONSIVENESS 

Does  the  student: 

(a)  understand  what  is  said? 

(b)  evaluate  what  is  said? 

(c)  understand  a  mood  created  in  a 
situation? 

VARIOUS  PURPOSES 

Does  the  student: 

(a)  retain  and  recall  details? 

(b)  identify  the  main  idea? 

(c)  predict  likely  outcomes  of  situations? 

(d)  anticipate  a  sequence  of  events? 

(e)  analyze  a  situation  with  supporting 
reasons? 
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Activity  9 


Ghosts  and  Haunted  Houses 


Introduction 

The  purpose  of  this  activity  is  to  find  out  what  students  already  know  about  ghosts  and 
haunted  houses,  then  to  have  them  work  together  on  developing  a  bulletin  board.  This 
activity  allows  for  observation  of  Work  and  Study  Habits  and  Small  Group  Learning. 

Instructions 


1.  Discuss  with  students  their  ideas  about  ghosts.  Encourage  them  to  give  reasons  to 
support  their  positions. 

2.  Students  divide  into  groups.  Each  group  brainstorms  one  of  the  following  topics: 

(a)  Some  places  where  ghosts  will  commonly  be  found 

(b)  Strange,  unexplained  things  that  might  happen  in  a  haunted  house 

(c)  What  a  “ghost”  is  and  why  ghosts  haunt 

(d)  Ghost-hunting  equipment,  and  a  plan  of  action  for  catching  ghosts 

3.  One  representative  from  each  group  presents  their  ideas  to  the  class. 

4.  Students  work  together  to  design  and  prepare  a  bulletin  board  on  ghosts  and  haunted 
houses,  and  to  plan  ideas  for  creating  a  “haunted”  atmosphere  in  the  classroom,  in 
preparation  for  the  haunted  house  project  in  Activity  10. 

5.  Create  a  suitable  mood.  Use  lighting,  pictures,  music,  and  sound  effects  if  desired. 
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Activity  9 

Guide  to  Assessment 


CRITERIA 

INDICATORS 

WORK  AND  STUDY  HABITS 


INITIATIVE 

Does  the  student: 

(a)  contribute  new  ideas? 

(b)  ask  appropriate  questions? 

(c)  recognize  tasks  to  be  done  and  do  them? 

DEPENDABILITY 

Does  the  student: 

(a)  follow  instructions? 

(b)  follow  through  on  commitments? 

SMALL  GROUP  LEARNING 


EXPLORATORY  TALK 

Does  the  student: 

(a)  listen  and  talk  to  learn? 

(b)  ask  relevant  questions? 

(c)  generate  new  ideas? 

INVOLVEMENT 

Does  the  student: 

(a)  share  personal  experiences? 

(b)  defend  a  point  of  view? 

(c)  challenge  with  justification? 

EFFECTIVENESS 

Does  the  group: 

OF  THE  WHOLE  GROUP 

(a)  look  like  a  group? 

(b)  function  as  a  group? 

(c)  achieve  its  purpose? 

(d)  evaluate  its  performance? 
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stage  Three 


SUMMMATIVE  TESTS,  EXAMINATIONS,  AND 

PROJECTS 


Activity  10 


Haunted  House  Project 


The  purpose  of  this  activity  is  to  write  an  imaginative  magazine  article  based  on  a  simulated 
three-day  stay  in  a  haunted  house.  This  activity  allows  for  summative  evaluation  of  all  areas 
of  the  curriculum.  It  will  probably  take  several  days. 


Instructions 

1.  Give  students  the  following  information: 

Over  the  next  few  days,  you  are  going  to  pretend  to  be  a  magazine  reporter.  Your 
assignment  is  to  research  what  it  feels  like  to  spend  three  days  and  nights  in  a  haunted 
house,  then  to  write  an  article  for  your  magazine. 

Each  day  that  you  are  in  the  house,  something  different  happens.  You  record  your 
research  notes  for  each  day,  then  use  those  notes  to  write  the  article. 

2.  Students  work  individually  or  in  pairs  (as  you  prefer)  to  prepare  their  research  notes 
on  the  three  activity  sheets  (pages  59-61). 

3.  They  then  write  their  final  article. 

4.  Articles  should  be  shared  and  published. 


Horror  57 


Activity  10 

Guide  to  Summative  Evaluation 


Name:  _  Date: 


Test,  Examination,  or  Project:  Haunted  Housed  Project 


Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Attendance 

Punctuality 

Enthusiasm 

Initiative 

Dependability 

Oral  Language 

Speaking 
Listening 
Group  work 

Writing 

Student  notes 

Day  one 

Day  two 

Day  three 
Magazine  article 

Total  Mark: 

/75 

Summative  Mark: 

/25 

Student’s  Comments: 
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Activity  10 

Student  Notes 


DAY  1 

During  your  first  night  in  the  house,  weird  sights,  sounds,  smells,  and  events  occur  as  the 
clock  strikes  twelve.  Complete  the  journal  entry  below,  by  recording  those  weird  things  and 
communicating  your  thoughts,  feelings,  and  reactions. 


Day  1 

JOURNAL  ENTRY 


Weird  sights: 


Weird  sounds: 


Weird  smells: 


Weird  events: 


Thoughts,  feelings,  and  reactions: 
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student  Notes 
Page  2 


DAY  2 

You  venture  out  to  do  some  shopping  at  the  local  general  store.  An  old  timer  who  owns  the 
store  tells  you  the  history  of  the  haunted  house. 

Make  a  point-form  summary  of  the  story  he  tells  you.  In  your  summary,  include  the  following 
information: 

(a)  who  is  haunting  the  house, 

(b)  why  the  house  is  being  haunted, 

(c)  what  has  happened  to  others  who  have  tried  to  live  there,  and 

(d)  how  the  townspeople  feel  about  the  house. 


Day  2 

OLD  TIMER’S  TALE 


Who: 


Why: 


What: 


How: 
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Student  Notes 
Page  3 


DAY  3 

Suddenly  the  ghost  appears!  Describe  it.  Write  five  questions  you  would  ask  the  ghost 
and  five  possible  answers  to  your  questions.  If  you  prefer,  prepare  a  tape  recording  of  the 
questions  and  answers. 


Day  3 

GHOSTLY  VISITOR 


Description  of  ghost: 


Five  questions  to  ask: 


Five  replies: 
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Activity  11 


Creating  a  Horror  Story 


The  purpose  of  this  activity  is  for  students  to  synthesize  their  ideas  about  horror,  and  to 
express  them  in  their  own  horror  stories.  This  activity  allows  for  summative  evaluation  of 

all  areas  of  the  curriculum. 

Instructions 

1.  Ask  the  teacher-librarian  to  share  examples  of  horror  stories  with  the  class.  Give  the 
students  time  to  browse  through  these  stories,  looking  for  ideas  of  their  own. 

2.  To  set  the  mood  for  writing  their  own  stories,  simulate  a  campfire  situation  with  lights 
out,  flashlight  under  a  blanket,  and  interesting  sound  effects.  Tell  students  to  imagine 
that  they  are  telling  stories  around  the  campfire. 

3.  One  student  begins  an  oral  ghost  or  horror  story.  After  a  story  starter  has  been 
provided,  the  next  student  adds  another  sentence  or  two;  then  the  next  student  con¬ 
tributes,  and  so  on. 

Here  is  a  suggested  opening  line: 

It  was  a  foggy,  eerie  night.  My  friends  and  I  were  camping. 

We  heard  a  moan  outside  the  tent  . . . 

4.  Continue  the  story  as  long  as  the  group  is  staying  on  task,  or  until  the  story  ends. 
When  they  finish,  discuss  other  ideas  and  possibilities  that  students  did  not  have  a 
chance  to  share.  Discuss  also  the  elements  of  horror  stories. 

5.  Students  write  their  own  ghost  or  horror  stories.  Encourage  them  to  experiment,  share 
ideas,  confer,  revise,  and  present  their  stories  to  the  class. 


62  Basic  English  OAIP 


Activity  11 

Guide  to  Summative  Evaluation 


Name:  Datp! 

Test,  Examination,  or  Project:  Creating  a  Horror  Story 

Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Initiative 

Enthusiasm 

Effort 

Oral  Language 

Listening 

Contributing 

Discussing 

Writing 

Attitude 

Composing 

Revising 

Publishing 

Mechanics 

Total  Mark:  /75 

Summative  Mark:  /25 

Student’s  Comments: 
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Activity  12 


2000  Years  of  Horror 

Partners  in  Action 

The  purpose  of  this  activity  is  to  use  a  “partners  in  action”  approach  to  enlarge  the  students’ 
concepts  about  the  purposes  of  literature,  and  to  explore  the  imaginative  and  cross-cultural 
aspects  of  horror.  All  stations  should  be  set  up  in  the  library.  See  the  resource  sheet  on  pages 
66-67  for  suggestions  for  setting  up  stations.  You  will  also  find  a  sample  “stations”  project 
in  the  Our  Mysterious  World  unit  and  another  in  Stage  Three  of  Assessment  Strategies  and 
Materials. 

One  option  is  to  set  up  stations  in  both  the  classroom  and  the  resource  centre.  In  that  case, 
the  class  is  divided  into  two  halves;  the  teacher-librarian  works  with,  observes,  and  assesses 
in  the  resource  centre.  The  classroom  teacher  is  responsible  for  those  students  remaining  in 
the  classroom. 

This  activity  allows  for  summative  evaluation  of  all  areas  of  the  curriculum.  It  will  take 
several  periods,  depending  on  the  number  of  stations. 

Instructions 

1.  Ask  the  teacher-librarian  to  gather  resources  related  to  the  theme  of  horroi\  including 
fiction,  non-fiction,  reference  works,  and  encyclopedias.  Divjde  students  into  small 
groups. 

2.  Give  the  following  general  introduction  to  all  students: 

Your  group  has  inherited  $10  million  from  a  rich  uncle  or  aunt.  In  order  to  collect  the 
money,  you  must  create  a  horror  museum  based  on  the  theme  of  2000  years  of  horror. 
To  be  ready  for  opening  day  at  your  horror  museum,  you  must  complete  the  activities 
at  each  station. 

3.  Students  approach  each  station  as  a  group  and  complete  all  of  the  work  at  each  station. 
The  resources  should  fuel  their  imaginations  as  they  work. 


64  Basic  English  OAIP 


Activity  12 

Guide  to  Summative  Evaluation 


Namp:  DatP! 

Test,  Examination,  or  Project:  2000  Years  of  Horror 

Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

Work  and  Study  Habits 

Attendance 

Preparation 

Organization 

Effort 

Initiative 

Oral  Language 

Co-operation 

Listening 

Presentation 

Roles 

Writing 

Attitude 

Composing 
Revising 
Mechanics 
Going  Public 

Total  Mark;  /75 

Summative  Mark:  /25 

Student’s  Comments: 
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Activity  12 


Stations 


STATION  1 

1.  Decide  on  a  list  of  horrible  situations  or  characters  to  be  displayed  in  your 
museum. 

2.  Create  a  name  for  the  museum.  Create  a  slogan  and  logo  to  be  used  in  advertising. 

STATION  2 

1.  Create  an  advertisement  for  the  opening  of  your  museum.  List  places  where  you 
would  display  this  advertisement. 

2.  Tape  a  radio  or  television  advertisement  for  your  grand  opening. 

STATION  3 

1.  Listen  to  sound-effects  albums  or  tapes.  Create  your  own  sound-effects  tape  for  use 
in  the  museum. 


STATION  4 

1.  Using  art  supplies,  create  an  actual  character  or  situation  to  be  displayed. 

2.  Decide  on  the  most  effective  way  to  display  the  character  or  situation. 

3.  Sketch  a  floor  plan  of  the  museum,  showing  appropriate  settings  for  your  displays. 


STATION  5 

1.  Using  your  imagination,  prepare  a  short  biography  for  one  of  the  characters  below: 

(a)  Dracula  or  any  other  typical  monster 

(b)  someone  who  lived  through  a  horrifying  experience 

(c)  someone  who  witnessed  a  horrible  event 

(d)  any  ghost  or  supernatural  character 

(e)  any  monster  or  villain 

(f)  any  horrible  person  throughout  history 

STATION  6 

1.  Create  a  trivia  quiz  for  visitors  to  complete  as  they  walk  through  your  horror 
museum.  Refer  to  the  sample  provided  at  Station  7. 
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Stations 

Page  2 


STATION  7 

Using  your  own  knowledge  or  any  resource  available, 
questions  below. 

write  answers  to  the 

1. 

List  places  in  the  world  where  ghosts,  monsters, 
have  been  spotted. 

or  horrifying  creatures 

2. 

What  is  a  Warlock! 

3. 

How  did  Hallowe’en  start? 

4. 

What  is  Dracula’s  home  town? 

5. 

Who  was  Edgar  Allen  Poe? 

6. 

List  places  where  ghosts  or  horrible  monsters  have  been  sighted  in  Canada. 
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Activity  13 


Test  and  Examination  Questions 


Any  of  the  five  questions  below  can  be  used  on  tests  or  examinations.  They  may  be  handled 
traditionally,  by  individuals  writing  answers  on  paper.  They  may  also  be  handled  orally,  by 
partners  or  by  groups.  You  might  also  consider  using  computers,  or  role-playing  some  of  the 
answers.  It  is  important  that  the  questions  allow  students  the  opportunity  to  synthesize, 
demonstrate,  and  apply  what  they  have  learned. 


1.  When  you  began  this  unit,  you  held  certain  ideas  and  attitudes  about  horror.  Now 
that  you  have  had  the  opportunity  to  work  through  the  various  activities  of  the  Horror 
unit,  you  may  have  developed  a  deeper  understanding  and  a  growing  awareness  of  what 
horror  is  all  about. 

Write  a  journal  entry  in  which  you  express  your  ideas  about  what  you  have  learned  in 
this  unit.  Be  sure  to  include  the  following: 

(a)  Talk  about  what  you  knew  about  horror  when  you  began  the  unit. 

(b)  Explain  how  the  activities  in  the  unit  helped  you  to  see  and  think  about  horror. 

(c)  Write  about  one  piece  of  literature  that  affected  the  way  you  thought. 

(d)  Describe  how  you  now  feel  about  horror. 

2.  Imagine  that  you  wanted  to  continue  to  learn  more  about  horror.  In  your  own  words, 
write  a  proposal  for  doing  more  research.  In  your  proposal, 

(a)  explain  how  you  would  do  the  research, 

(b)  list  the  people  and  the  resources  you  would  turn  to  for  help, 

(c)  write  down  the  questions  you  still  want  to  ask  and  find  answers  for,  and 

(d)  state  clearly  what  else  you  feel  is  important  to  learn. 

3.  Put  yourself  “in  the  shoes”  of  a  person  who  has  lived  through  a  horrifying  experience. 
Prepare  a  short  speech  to  be  given  by  that  person  to  the  students  in  your  class.  In 
your  speech, 

(a)  explain  what  the  horrifying  experience  was, 

(b)  explain  how  it  affected  you  at  the  time,  and  how  it  still  affects  you  today,  and 

(c)  give  good  advice  about  how  to  treat  other  people  who  have  experienced  horror 
in  their  real  lives. 
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4.  What  people  consider  to  be  truly  horrible  often  depends  on  the  people  and  what  they 
would  most  hate  to  lose.  Think  of  each  of  the  people  on  the  list  below.  Discuss  and 
decide  what  each  one  of  them  would  consider  to  be  the  most  horrible  thing  that  could 
ever  happen. 

an  athlete 
a  school  principal 
a  parent 

a  skilled  mechanic  or  tradesman 
a  doctor 
a  scientist 
an  explorer 
a  teenager 

an  artist  or  musician 
anyone  of  your  choice 

5.  Imagine  the  following  family  situation.  A  conflict  arises  because  the  children  spend 
all  their  time  watching  horror  Aims,  reading  horror  stories,  and  running  around  acting 
like  characters  from  horror  literature.  The  parents  Anally  “put  their  foot  down.”  They 
refuse  to  allow  the  children  to  watch  or  read  about  any  more  horror. 

Imagine  the  conversation  that  takes  place.  Write  or  role-play  the  family’s  discussion. 
Be  sure  to  communicate  the  points  of  view  of  both  sides. 


(a) 

(b) 

(c) 

(d) 

(e) 

(f) 

(g) 

(h) 

(i) 

(j) 


Horror  69 


Activity  13 

Guide  to  Summative  Evaluation 


NamP! 

Date: 

Test,  Examination,  or  Project:  Test  and  Examination  Questions 

Target  Area 

Criteria 

Mark 

out 

of  25 

Teacher’s 

Comments 

@ 
Work  and  Study  Habits 

Oral  Language 

Writing 

(@) 

Total  Mark:  /75 

Summative  Mark:  /25 

Student’s  Comr 

nents: 
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stage  Four 

REPORTING  PROGRESS  AND  ACHIEVEMENT 


•  ‘jr- 


Reporting  Profile 


Name:  _ 

School:  _ 

Attendance  from  _ 

Number  of  classes  in  English: 


Grade:  _ 

Teacher:  _ 

to  _ 

Number  of  classes  absent: 


Curriculum  Offered:  Horror  Unit:  Opportunites  to  exvlore  the  theme  of  horror  in 

literature,  media,  and  research. 
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Teacher’s  Comments: 


Signature: 


Student’s  Comments: 


Signature: 


Parent/Guardian’s  Comments: 


Signature: 
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